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ABOUT THE Deep in thesunblistered Sonora desert beneath a cicada tree, Arizor
EILM border police discover a decomposing male body. Lifting a tattered 1
shirt, they expose a tattoo th

Who is this person? What brought him here? How did he die?
And whad orwha®d is Dayani Cristal?

Following a team of dedicated staff from the Pima County Morgue in
Arizona, director Marc Silver seeks to answer these questions and give this
anonymous man an identity. As the forensic investigation unfolds,
Mexican actor and activist Gael Garcia Bernal retraces this man’s steps
along the migrant trail in Central America. In an effort to understand
what it must have felt like to make this final journey, he embeds himself
among migrant travelers on their own mission to cross the border. He
experiences first-hand the dangers they face and learns of their
motivations, hopes and fears. As we travel north, these voices from the
other side of the border wall give us a rare insight into the human stories
which are so often ignored in the immigration debate.

Who Is Dayani Cristal? tells the story of a migrant who found himself in
the deadly stretch of desert known as “the corridor of death” and shows
how one life becomes testimony to the tragic results of the U.S. war on
immigration. As the real-life drama unfolds we see this John Doe, denied
an identity at his point of death, become a living and breathing human
being with an important life story.

[Note: The above text is an excerpt from the film’s press kit.]

GENERAL Film can be used in a way similar to diverse literature, transporting
students to a different place or time. To show a good film is to give

GUIDELINES students the opportunity to experience a piece of life through someone
FOR USING else's eyes. If we use films written, directed, produced or acted by those
FILM IN THE from other countries, we're also providing exposure to another's point of
CLASSROOM view, one that often is vastly different from our own.

Our students are from a visually and technologically savvy

generation. Amid Promethean boards, other smart board technologies,
Ipads, and Imovie apps, watching a movie in class isn't necessarily the
'treat’ it used to be--some of our students are used to creating their own
movies. Too often movies in class have become synonymous with nap time
or busy work--a.k.a the teacher has work she/he has to get done, and
doesn't have time to teach. So, the idea of a movie itself might not catch a
class's attention, but that story that transports them to a country they've
never seen, an ecosystem they've only read about, languages or music
they've never heard, or art they've never seen--that can grab their
attention.

Discussions of films like these are always a great exercise in critical
thinking skills. In Spring 2012 the UNM LAII hosted a workshop on
"Teaching About the Border Through the Lens of Film." Dr. Liz

Hutchison, UNM Professor of History, brought up a number of important
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points to consider when using film in the classroom--many that could lead
to fruitful classroom discussions.

The following is a section from a hand-out she provided. It’s full of great
questions, both for teachers to consider when choosing films, and to be
used in class discussions about films. She specifies Latin America, as that is
our focus, but these are applicable to any film.

Film as a Source for Teaching About Latin America

1 Origins: Why, when, and how was this film produced? Who paid
for production and dissemination? Who was supposed to see it?

. Motives: What was the film-maker trying to accomplish by
writing/directing/producing this film? What were the film-maker’s
immediate goals (to persuade its audience, to document events, to
effect political or other change, etc.)?

I Perspective: What can you tell about the film-makers’ values and
assumptions by watching the film itself? What can you learn about
his/her biography, historical context, or career from other sources?
How does this affect the credibility or reliability of the film with
respect to the events it portrays?

f  Film: What major themes and topics emerge in the film itself? If
the film claims to be “true,” what evidence or techniques does the
film-maker use to convey the story or message of the film, and are
these assertions believable?

1 Information: What does the film say about the events, people, or
time period under discussion?

Resources for  Using Filmsinthe  Classroom

We realize films like these can be hard to come by, but below we've
provided information about programs that provide many Latin American
films for free to teachers nationwide.

9 The Roger Thayer Stone Center for Latin American Studies at
Tulane University has an incredible Lending Library. It is “the
most comprehensive lending collection of educational materials
about Latin American topics available for classroom use. They
library holds over 3,000 videos, slide packets, culture kits,
curriculum units, games, and miscellaneous print items.” Films
comprise a large part of their resources and they will ship the films
to teachers nationwide free of charge.

1 The Institute for the Study of the Americas at the University of
North Carolina at Chapel Hill has extensive Film Resources that
they, too, freely lend to educators nationally. They also have a
section devoted to films for K-12 classrooms with accompanying
curricular materials for the majority of the films.
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Guidelines for Implementing Film in the Classroom

Below are some guidelines for implementing film in your classroom.

These were adapted from Regina Higgins’ article “Teaching Latin America
Through Film,” available at: www.learnnc.org/lp/pages/6457

Introduce the theme before you introduce the film

To make the most of viewing a film, introduce students to the themes in
instruction, so you can explain and provide context before you view the
film together. Connect with the themes not just in your planning, but in
your teaching. Let students know explicitly and in detail just what you
want them to watch and listen for. Tell them how their viewing will link
to their learning. If there are terms and concepts that may be new to
students, give them a thorough grounding in their meaning.

Film, especially documentary film, is powerful and immediate. We see
people affected (and sometimes afflicted) by forces we may have known
only in the abstract. Suddenly the consequences of these forces are
brought to life for us, made present through individuals we can see and
hear. Preparation and context help students to process these images as
part of their learning. In fact, many conventional reading strategies work
well, with some adaptations, for pre-viewing a film.

K-W-L works for viewing as well as reading

For most films, the standard K-W-L (“what I know, what I want to know,
what I learned”) graphic organizer for reading makes a good framing
device. This gives students a chance to put into words what they bring to
the film, what they expect from the experience of viewing, and then,
afterwards, what new information or insights they achieved. If students
are already completing K-W-L organizers for reading, they’ll be familiar
with the process. It will also give the message from you that viewing the
film will be just as important a part of their learning as assigned reading.

The “what I learned” section provides a solid post-viewing assessment.
And, to keep the learning going forward, students can re-visit and update
their “what I know” notes, and add to their “what I want to know”
questions. The final discussion can focus on just how students can learn
more about the themes presented in the film.

Making predictions

Even very young students can prepare for a film by predicting what they
will see and learn about. When they make their predictions in informal
writing or in drawings, students form some basic anticipatory ideas, which
give them a context for viewing. Make notes without comment. Now
you’ve set up an opportunity to test their assumptions. Will their
predictions come true, or will they see and learn things they hadn’t even
thought of?

After viewing, students can discuss what they saw that surprised them,
and why they were surprised. The post-viewing is an opportunity for
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LESSON
PLANS
& ACTIVITIES

assessment, as well as a springboard for more exploration.

Asking essential questions

Every film, documentary or feature, brings up and addresses essential
questions about life and the world. A good post-viewing activity is to
challenge students to answer specifically and in writing the essential
question from the various points of view offered in the film. And, after
thoughtful study and viewing, students can add their own answers to the
essential question.

Building on learning

When the film is over and you turn the lights back on, be sure to continue
the learning through discussion and writing, as well as other projects. At
first, especially if the film is emotionally engaging, students will need to
respond informally, sharing their surprise or outrage. Let them express
their reactions, but be ready to turn their energy and engagement to
further learning.

While interest is high and memory is fresh, students should note not only
what they’ve learned from the film, but what questions remain for them. A
class list of further questions to explore can give form and immediacy to a
return to the “regular” instruction through reading. Those questions can
light students” way back into the textbook chapter, and give them a reason
for digging through data. Some films inspire students to action, as well as
further study.

Common Core Standards Addressed:
K-12

Reading

Integration of Knowledge and Ideas

1 Integrate and evaluate the content presented in diverse media
formats, including visually and quantitatively, as well as in words.

Range of Reading and Level of Text Complexity

1 Read and comprehend complex literary and informational text

independently and proficiently.
Writing
Text Types and Purposes:

1 Write informative/explanatory texts to examine and convey
complex ideas and information clearly and accurately through the
effective selection, organization, and analysis of content.

Production and Distribution of Writing:

1 Produce clear and coherent writing in which the development,
organization and style are appropriate to task, purpose and
audience.

Research to Build and Present Knowledge:

1 Conduct short as well as more sustained research projects based on

focused questions, demonstrating understanding of the subject
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Website
Resources

Dialogue
Journals:
Preparing to
Watch the Film

under investigation.
1 Draw evidence from literary or informational texts to support
analysis, reflection, and research.

Integration of Knowledge and Ideas

1 Delineate and evaluate the argument and specific claims in a text,
including the validity of the reasoning as well as the relevance and
sufficiency of the evidence.

1 Analyze how two or more texts address similar themes or topics in
order to build knowledge or to compare the approaches the
authors take.

1 Integrate and evaluate the content presented in diverse media
formats, including visually and quantitatively, as well as in words.

The website for the film has numerous resources that will be of use in
preparing for and teaching a unit on immigration. It may be very helpful
to spend some time on the website before introducing the unit to students.
A few resources to highlight:

An ebook that can be accessed through Itunes or as a pdf.

An Impact Assessment Report abbreviated and full versions
available)

1 A screening toolkit that provides links to various discussion guides
(bottom of page 4).

f
f

According to the film’s website, the documentary is inspired by three
essential questions:

1 What can one unidentified skull reveal to you about the world?

1 What does it mean when your only viable choice for survival is
leaving your home?

1  Why are we investing in the dead asset of a border when we could
be investing in human potential?

Before viewing the film, share these questions with students. Ask them
their general thoughts and discuss their initial answers. Explain that
you’re going to keep these questions posted throughout the unit on the
film and that the class will return to them at the end of the unit.

Next, explain the Dialogue Journal described below. Ask them to keep
the three essential questions in mind as they view the film. Any thoughts
they have in relation to the questions can be noted in the Dialogue
Journal.

This activity was adapted from an activity found in Reading, Writing and
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Geography

Film
Comprehension

Rising Up by Linda Christensen (Rethinking Schools Publications, 2000,
p. 48-49). See the end of this guide for the accompanying activity sheets
to use in your classroom.

Give each student a copy of Activity Sheet #1. As a class, read over the
various themes listed on the sheet, discussing what they mean, and
possible examples. Have each student create a table out of paper with two
columns labeled “Observations/Quotes” and “Reactions and Reflections”
(See Activity Sheet #2 for an example). View the film over a few days.
Have students use the table they created to keep a dialogue journal
throughout the viewing of the film. Students can keep track of their
thoughts as they watch the film, then give them time at the end of each
class period to expand on their “Reactions and Reflections” section.

If time allows, expand the activity by having students write a more in-
depth review of the movie or reflection on the themes based upon the
things they noted in their dialogue journal. Students should include why
or why not they would recommend the movie, its usefulness in the
classroom, and what their reaction to the film was.

Establish a geographical context for the film. Using a world map, have
students find Honduras and trace a path from Honduras, through
Guatemala and Mexico to the Arizona desert so that they have an
understanding of how far Yohan and many other migrants must travel to
get to the U.S.

1. How does the line “In life he was considered invisible and illegal.
Now in death he is a mystery to be solved” connect to the question
“Why are we investing in the dead asset of a border when we
could be investing in human potential?”

2. In the first scenes the reading compares a migrant’s experience
with that of Jesus. What are the stated similarities of the two?

3. What advice do the drivers give to the migrants as they drop them
off at the border wall?

4. What do you think they’re feeling as they climb the ladder? Why?
(4:00)

5. What do the law enforcement officers find in the desert? (5:45)

6. What is the process in trying to identify a body found in the
desert? How many people are involved? (10:00-14:00 and 19:00-
23:00)

7. As we meet the yet unidentified migrant’s family, what do we learn
about his reasons for leaving Honduras for the U.S.? (15:00)

8. How long did it take him to get from Honduras to the Arizona
desert? (17:00)

9. What is Gael Garica Bernal’s purpose in traveling through
Honduras, Guatemala, Mexico and the U.S.? What does he hope
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10.

to learn? (18:00)
How has the number of migrant deaths per year in Southern
Arizona changed from 2000-2010? (19:00)

11. Why is it so hard to identify the bodies of many of these migrants?
Why don’t other systems of identification work for them? (21:00)

12. According to the forensic anthropologist Dr. Bruce Anderson,
what is the problem driving the crisis of migrant deaths at the
border? (23:00-24:00)

13. What is it like crossing the Guatemalan border into Mexico?
(26:00-28:00)

14. What circumstances make migrants easy prey as they travel to the
U.S.-Mexico border? (36:00-38:00)

15. How do the majority of migrants travel through Mexico to the
U.S. border? (40:00)

16. What are the dangers in traveling on The Beast? (41:00-47:00)

17. What helps the investigators begin to crack the case of who is
Dayani Cristal? (49:00)

18. Why do the investigators doubt that Carlos Jose is really his name?
(49:00-50:00)

19. Why was Yohan’s family in debt? (50:00-52:00)

20. What is the “Brothers of the Road” Shelter? Why is it important
that shelters like this exist for migrants? (53:00-57:00)

21. How do the migrants who have crossed through the desert
describe the experience? (57:00-58:00)

22. What has made crossing the border so much riskier and created a
situation that has resulted in a significant increase in the deaths of
migrants crossing the border? (58:00-1:00:00)

23. How are migrants like heroes? What do you think of this simile?
(1:01:00-1:02:00)

24. Why are many forced to attempt to immigrate without legal
papers? (1:02:00-1:03:00)

25. How do they finally identify Yohan? (1:03:00-1:04:00)

26. In what ways have migrants become as invisible in death as they
are in life? (1:05:00-1:06:00)

27. How does Yohan’s family learn of his death? (1:07:00-1:09:00)

28. What happens to Yohan on the last part of his trip through the
desert? (1:11:00-1:14:00

29. How far from the Tucson border did Yohan die? (1:22:00)

After Viewing:

A discussion guide for the film is available on the film’s website. This may
be of use in helping students process the film. It is available here:
http://whoisdayanicristal.com/downloads/action_toolkit/Whols-ToolKit-

GeneralDiscussion.pdf

The questions below can be used to further conversation.
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Reflective
Essay

1. What picture do we get of the kind of person Dilcy Yohan Sandres
Martinez was from the interviews with his family? How is this
similar or different from the characterizations of immigrants given
by the media?

2. Research Senate Bill 1070 mentioned at the beginning of the film.
What are the main points of the bill? Why do some support it?
What are the critiques of the bill? After reading the resources in
the last link, debate as a class: “Is Senate Bill 1070 constitutional?”

M https://www.aclu.org/feature/arizonas-sb-1070

M http://www.ncsl.org/research/immigration/analysis-of-arizonas-

1

immigration-law.aspx
http://www.usnews.com/debate-club/is-arizonas-sb-1070-
immigration-law-constitutional

3. During the opening credits, the song Latinoameérica by Calle 13 is
playing. Listen to the song again (available here) and read the
lyrics in English (included at the end of this guide). Why do you
think this song was chosen for the opening of the film? What is the
meaning of the song?

Provide the following question for students: Is a humane border possible
in today’s world? As a class, discuss possible responses and then read the
excerpt (shared below) from an essay provided on the film’s website from
the section “Humane Border.” Discuss Martinez’s main points. Then,
ask students to write their own reflective essay answering the question.
Remind them to explain their answer with supporting information.

This can also be done with any of the three questions that originally
inspired the film (What can one unidentified skull reveal to you about the
world? What does it mean when your only viable choice for survival is
leaving your home? Why are we investing in the dead asset of a border
when we could be investing in human potential?)

Excerpt from essay in “Humane Border” by Dan Martinez

Over the past several years | have spent a great deal of time
contemplating the meaning of a
thing is even possible in a pe®tll, increasingly globalized worl@he
coupling of securitization and
migration has made achieving truly comprehensive immigration refol
and a Ahumane bordero a very u
prospect.

Perhaps it is easier to contemplate whahumane border is not. A

humane border is not one in which persistent systems of inequality €
between two neighboring countries. In the case of the United States
not one in which a community is forced to police its own people and
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Extension
Projects:
Immigration

others who esemble them as has been the case in southern border
communities. It is not one in which immigrant communities live in fee
the law enforcement agencies sworn to protect and serve them due
of deportation. A humane border is not one where pemgiebe stopped
and questioned based on Areaso
largely because of the color of their skin and class status. It is not or
where it is a crime to transport a migrant dying of dehydration to the
hospital. A humane borders not one where pe:
process is violated through the course of a mass immigration trial thi
systematically criminalizes an entire subgroup and simultaneously
contributes to the mass incarceration of people of color while driving
growth of the private detention facility industry. In the case of Mexicc
humane border is not one in which the deaths and disappearances ¢
tensof-thousands of people can take place with impunity.
Toward the beginning of 0§ WwWhBRerndl:
states fAln |Iife he was consi de
a mystery to be solved. o Our g
to work to make migrantsdé deat
invisible. This goes fqveople on both sides of the border. If we are at
to accomplish this, then | believe we will begin to move towards a
Ahumane bordero.

The website to accompany the film has an abundance of useful resources
for teaching about the topic of immigration. Starting with the home
page’s “Learn” tab, these resources can be explored as a whole group
activity, small group, or independent assignment. The separate categories
could easily be turned into topics for small group research projects and
presentations. The “Learn” tab opens up into a menu of topics to explore
including;:

The Right Not to Migrate
A Humane Border

Safety Through Mexico
Repatriating the Dead
Labor Demand in the US
Detention and Deportation

E N E R

Clicking on any one of these headings will then take you to a page that
provides links to an overview of the specific issue, videos and interviews
for more research, relevant photographs, links to explore, and an essay
about the topic.

Below you’ll find four sections of possible extension projects: Film Study,
Literary Connections, Rethinking the Border, and Interrogating the Myths
and Realities of Immigration
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Learning About Immigration Through Film:

Comparative Analysis of Films on Immigration:

This activity is more suited for an entire unit on immigration that would
allow for the viewing of more than just one movie. Begin by showing one
film on the topic of immigration (possible films are listed in the resource
section below). Once students have viewed the first film, discuss the
themes, developments, or ideas presented in the film. Based on this
discussion create some sort of visual diagram or table that can be used to
take notes on the remaining films to be viewed—perhaps a table grouped
by characters, countries, themes, plot, etc.

As each film is viewed, fill out the table either as a class or individually.

Once students have viewed the chosen films, ask them to sort through
what they’ve seen—Are there common themes in these films? If so, what
are they? What do the films have in common? Are any of the characters
similar? Is the viewer’s response different for each film? Do the films
leave the viewer feeling the same way? What information are we given on
immigration through these films? What do we learn? Did your thinking
on immigration change at all? What did you learn? Which film was the
most memorable for you - and why? What were the intentions or purposes
of the individual directors in creating these films?

With the information gathered from the above questions and
conversations, have students create some sort of culminating paper or
project. There are a number of possibilities:

1 Students create a Venn Diagram comparing two or more of the
movies, then write a compare and contrast essay using the Venn
Diagram as the basis for their essay.

1 Students create a graphic organizer on “Learning about
Immigration through Film.” With this information, students then
write an essay that discusses the themes that each film explores
and how these themes contribute to learning about Immigration
through Film.

1 Students write a reflective essay that describes their personal
learning journey as they were exposed to these various films about
immigration. They should include their initial thoughts on
immigration before the unit and how their opinions or thinking
changed by the end of the unit. They should discuss any “Aha”
moments they had and why these were significant. They could
include a discussion of the movie they found the most meaningful
and why.

See the section on film in the resources below for a listing of
complementary films.
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[Note: Some of the following activities were originally published as part of
the Educator’s Guide to Pancho Rabbit and the Coyote: A Migrant’s Tale,
which was produced on behalf of the Consortium of Latin American
Studies Programs and the University of New Mexico Latin American &
Iberian Institute.]

Literary Connections:

First Crossing: A Short Story

In “First Crossing” Pam Munoz Ryan tells the story of a young boy who
crosses the U.S. Mexico along with his father using the help of a coyote.
The short story was first published in the book First Crossing: Stories
About Teen Immigrants (Cambridge, MA: Candlewick Press, 2004). It is
also available in the Rethinking Schools publication The Line Between Us:
Teaching About the Border and Mexican Immigration (Milwaukee, WI:
Rethinking Schools, 2006).

Process:

1. Read “First Crossing” either individually, in pairs, or as a whole-
class read aloud.

2. Compare Marcos’ experience with that of Yohan. Have students
discuss any similarities and differences in the two stories.

3. Ask students to imagine that they are Marcos. Then, have
students write a journal entry about what it was like to cross the
border. They should include all of the things that they observed,
thought and felt during the experience.

4. As an alternative, use this selection as a read aloud. Before
beginning, provide each student with a piece of white paper. Ask
them to fold it in half and then in half again, so that they have four
squares on each side. Explain that you are going to read a story
out loud to them. At different points during the reading you are
going to stop. When you stop, the students are going to draw a
picture of an image they’ve imagined based on what you’ve read in
one of the squares. Before beginning the activity, choose up to
eight stopping points. This can be a useful way to help students
really engage with the story, thinking about what it would feel like
to be in Marcos’ position.

“Inside Out”: A Chapter from The Circuit

In The Circuit: Stories from the Life of a Migrant Child (New York:
Houghton Mifflin, 1997), Francisco Jiménez tells the story of his own
childhood as his family left Mexico to work in California as migrant farm
workers. In the chapter “Inside Out,” Jiménez describes his experiences as
a student his first year in the U.S. This chapter is a great way to move
students to think about what it may be like for a child or young adult to
immigrate to the U.S.
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If time permits for you to explore this resource more fully with your
students, know that there are many other freely available guides that are
related to this collection of stories. Below is an example:

1 Educator’s Guide for The Circuit

“NAU English Professor Monica Brown Weighs In On The Power Of
Dehumanizing Language”: An Article from KNAU Arizona Public Radio

In this article, English professor and author Monica Brown discusses the
use of language, specifically the word ‘deportable’ to describe human
beings. The article is available at: http://knau.org/post/nau-english-
professor-monica-brown-weighs-power-dehumanizing-language#stream/0

Process:

1. Read or listen to the article as a class.

2. Discuss Brown’s argument on the word “deportable.” Ask
students if they have heard this used before in discussions around
immigration. As a class brainstorm other problematic words used
to describe people who immigrate to the U.S.

3. Individually, in small groups, or as a class write a persuasive essay
explaining why language such as ‘deportable,’ ‘illegal,” or ‘alien’
shouldn’t be used in discussions on immigration.

Rethinking the Border:

The Line Between Us: Teaching About the Border and Mexican
Immigration (Milwaukee, WI: Rethinking Schools, 2006)

Published by Rethinking Schools, The Line Between Us explores the
history of U.S-Mexican relations and the roots of Mexican immigration,
all in the context of the global economy. And it shows how teachers can
help students understand the immigrant experience and the drama of
border life. But The Line Between Us is about more than Mexican
immigration and border issues. It’s about imaginative and creative
teaching that gets students to care about the world. Using role plays,
stories, poetry, improvisations, simulations and video, veteran teacher Bill
Bigelow demonstrates how to combine lively teaching with critical
analysis. The Line Between Us is a book for teachers, adult educators,
community organizers and anyone who hopes to teach, and learn, about
these important issues.

Many of the lesson plans and resources included in this publication
provide excellent ways in which to expand the immigration discussions
that can begin with the film Who Is Dayani Cristal. Section 1: “Teaching
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about ‘Them’ and “Us,”” Section 4: “First Crossing,” and Section 5: “Life
on the Border” may be of particular interest for integrating in a unit
immigration.

Borders, Boundaries, and Ballads

This activity is inspired by and based on the National Geographic
Boundaries XPeditions Activity “Boundary Ballads”. The following
shares the premise of the activity:

“It all probably happened in the guy’s head, but an editor here at National
Geographic claims that late one night the boundaries of the world started
singing. It began, he says, when he pulled a geography book off the shelf
and read its definition of boundary. “The term ‘boundary’ most
commonly refers to an imaginary line separating one country from
another....”

“Imaginary?!” yelled furious voices that seemed to be trapped between
pages of the National Geographic Atlas of the World. “You try keeping
two superpowers apart and see just how ‘imaginary’ you feel!” Then
came...songs. Weird songs. From the Rio Grande to the Red Sea, from the
Pyrenees to the 49th parallel—various geographic features crooned about
what it means to be a boundary. The startled guy managed to write a few

of them down. Can you help identify the singers of these boundary ballads
?”

1. Share the premise from above with students. Then, read some of
the examples of the provided boundary ballads and see if students
can identify the correct boundary/border.

2. As aclass, do an internet search for images of the U.S.-Mexico
border. Take notes on the geographical characteristics and any
other parts of the images that stand out. Next, have students
imagine that they are attempting to cross the border. Make a list
of the characteristics of the border that they notice. Have students
think back to the descriptions provided in the film Who Is Dayani
Cristal or other films and books on immigration and/or the border
that they are familiar with. Last, have students imagine that they
are a member of border patrol. Make a list of the characteristics
that a patroller would notice.

3. As aclass, in small groups or individually have students write a
boundary ballad for the U.S.-Mexico border. They can choose to
do this from the point of view of the geographical land of the area
(as many of the examples do), a migrant, or a border patrol.

4. The premise of the National Geographic lesson suggests the idea
that borders and boundaries are just imaginary. Discuss this idea
with students. Then, divide students into two groups. Tell them
that they are going to debate the question “Should we eliminate all
borders?” Assign a position to each group and provide time for
them to prepare their argument. Once each group is ready,
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conduct the debate.

Interrogating the Myths and Realities of Immigration :

Teaching Tolerance: Immigration Myths

In this lesson created by Teaching Tolerance students will think through 6
of the more common myths about immigration that continue to be
perpetuated.

The following from the lesson plan’s description explains the objective of
the lesson: “A vast debate swirls around the topic of immigration to the
United States. Unfortunately, the frustration many have with our
immigration system has also caused some people to stereotype all
immigrant populations. This lesson helps break stereotypes by getting to
the source of the prejudices. But where do stereotypes come from? This is
the question students will explore in the following activities. The focus
here is on facing some common misconceptions about immigrants as a
group. By connecting stereotypes to myths and then dispelling those
myths, students will confront the lies that are the foundation of bigotry
toward immigrants.”

Students work in small groups rotating through six different workstations.
This lesson provides a great follow-up to any of the films or books listed
in the resource section, as it encourages students to continue to think
critically about many of the common stereotypes about immigrants and
immigration.

PBS/Independent Lens: Immigration Myths and Realities

As part of The New Americans Series, Independent Lens has created a
quiz to draw attention to many of the common misperceptions around
immigration and its effects on American society. The quiz is available
online for free through the PBS/Independent Lens website.

1. Have students take the quiz either individually or as a class.

2. Discuss the questions and answers and how these draw attention
to many misperceptions. What new information was learned from
taking the quiz? Were any of the answers a surprise?

The Undocumented

“The Undocumented” is a PBS documentary with an accompanying free
video game (see following entry). Marcos Hernandez lives and works in
Chicago. He came to the United States from Mexico, after a life-
threatening border crossing through the Sonora Desert in southern
Arizona. Each month, he sends money to his mother in Mexico City to
buy medicine for his brother, Gustavo, who needs a kidney transplant.
The Undocumented, by acclaimed filmmaker Marco Williams, is Marcos’s
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story—as well as the story of countless other migrants. Chronicling
Arizona’s deadliest summer months, award-winning documentary and
fiction film director Marco Williams (Banished, Two Towns of Jasper, In
Search of Our Fathers) weaves Marcos’s search with the efforts of
humanitarians and Border Patrol agents who are fighting to prevent
migrant deaths, the medical investigators and Mexican Consulate workers
who are trying to identify dead border crossers, and Mexican families who
are struggling to accept the loss of a loved one. In true cinéma vérité style,
The Undocumented by Marco Williams reveals the ongoing impact of
immigration laws and economic policies on the very people who continue
to be affected by them. By going beyond politics, the film also tells a story
that is deeply personal.

The Migrant Trail

The Migrant Trail is a video game that introduces players to the hardships
and perils of crossing the Sonora Desert. Players have the chance to play
as both migrants crossing the desert from Mexico to the United States and
as U.S. Border Patrol agents patrolling the desert. As migrants, players are
introduced to the stories of the people willing to risk their lives crossing
the unforgiving Sonoran desert to reach America. By playing as Border
Patrol agents, players see that the job goes beyond simply capturing
migrants to helping save lives and providing closure for families who lost
loved ones in the desert. Through the use of real-time resource
management and by integrating characters, stories, and visuals from the
film, The Undocumented, with intense gameplay choices, The Migrant
Trail gives players another way to experience and understand the human
toll of our border policies.

Understanding Migration

Created by The University of Texas at Austin’s international outreach
consortium, Hemispheres, Understanding Migration was conceived in
response to numerous requests from educators and curriculum specialists
concerning the presentation and discussion of issues related to human
migration in the social studies classroom. What are the reasons that large
groups of people have found themselves moving from place to place?
What effects does this movement have? And most importantly, how can
such a fluid and nebulous concept be presented in a classroom in an easy-
to-follow manner with clear lesson objectives and outcomes? Regional
case studies were chosen to address these, and other, essential questions.
Where possible, primary source documents were used to present the
information in each case study.
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RELATED
RESOURCES
FOR TEACHING
ABOUT
IMMIGRATION

[Note: The following resource list was originally published as part of the
Educator’s Guide to Pancho Rabbit and the Coyote: A Migrant’s Tale,
which was produced on behalf of the Consortium of Latin American
Studies Programs and the University of New Mexico Latin American &
Iberian Institute.]

Chil drends Literature

*A Movie in My Pillow/ Una pelicula en mi almobada written by Jorge
Argueta and illustrated by Elizabeth Gomez. Lee and Low Books, 2007.

A young boy with two homelands and a delightful sense of wonder
comes to life in Jorge Argueta’s first collection of poems for
children. Young Jorgito lives in San Francisco’s Mission District,
but he hasn’t forgotten his native El Salvador. He recalls the
volcanoes, the tasty cornmeal pupusas, and his grandmother’s
stories. As he changes from timid newcomer to seasoned city
dweller, Jorgito’s memories and new adventures form a patchwork
of dreams -- the movie in his pillow -- that is perfectly suited to his
new bicultural identity. (Grades Kindergarten and up)

Amelia’s Road written by Linda Jacobs Altman and illustrated by Enrique
O. Sanchez. Lee and Low Books, 1995.

Amelia Luisa Martinez hates roads. Los caminos, the roads, take
her migrant worker family to fields where they labor all day, to
schools where no one knows Amelia’s name, and to bleak cabins
that are not home. Then one day, Amelia discovers an “accidental
road.” At its end she finds an amazing old tree reminiscent of the
one in her dreams. Its stately sense of permanence inspires her to
put her own roots down in a very special way. The richly colored
illustrations bring to life the landscape of California’s Central
Valley farmland. Amelia’s Road is an inspirational tale about the
importance of home. (Grades Kindergarten and up)

>>Classroom Resources: Classroom Guide for Amelia’s Road by
Lee & Low Books

First Day in Grapes written by L. King Perez and illustrated by Robert

Casilla. Lee and Low Books, 2002.
All year long Chico and his family move up and down the state of
California picking fruits and vegetables. Every September they pick
grapes and Chico starts at a new school again. Often other
children pick on him — maybe because he is always new or maybe
because he speaks Spanish sometimes. Chico’s first day in third
grade turns out to be different. When the fourth-grade bullies
confront Chico in the lunchroom, he responds wisely with
strengths of his own. Readers of all backgrounds will relate to
Chico’s bravery and the creative way he finds to resolve conflict.
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This story of personal triumph is a testament to the inner strength
in all of us. (Grades Kindergarten and up)

>>Classroom Resources: Teacher’s Guide for First Day in Grapes
produced by Lee & Low Books.

*Friends from the Other Side/Amigos del otro lado written by Gloria E.

Anzaldda and illustrated by Consuelo Mendez. Children’s Book Press,

1997.
Having crossed the Rio Grande into Texas with his mother in
search of a new life, Joaquin receives help and friendship from
Prietita, a brave young Mexican American girl. Though her
friends’ first reaction on seeing Joaquin is hostility, Prietita warns
them off and befriends him, planning to take him to the herb
woman for treatment for the sores he hides under long sleeves. A
visit from the Border Patrol hastens the event; the herb woman
hides Joaquin and his mother until the danger is past, then shows
Prietita how to help her new friend. An authentic portrayal; an
excellent basis for discussion of an important issue. (Grades
Kindergarten and up)

*From North to South/ Del norte al sur written by René Colato Lainez

and illustrated by Joe Cepeda. Lee and Low Books, 2014.
Near the border, the cars began to move very slowly. “Papa, go
fast. I want to see Mama,” I said. José loves helping Mama in the
garden outside their home in California. But when Mama is sent
back to Mexico for not having proper papers, José and his Papa
face an uncertain future. What will it be like to visit Mama4 in
Tijuana? When will Mama be able to come home? Award-winning
children’s book author René Colato Lainez tackles the difficult and
timely subject of family separation with exquisite tenderness. René
is donating a portion of his royalties to El Centro Madre Assunta,
a refuge for women and children who are waiting to be reunited
with their families up north. Joe Cepeda’s bright and engaging
illustrations bring this story of hope to vivid life. (Grades 1 and

up).

Home at Last written by Susan Middleton Elya and illustrated by Felipe

Davalos. Lee and Low Books, 2006.
Ana Patino is adjusting well to her new life in the United States,
but her mother is having a difficult time because she doesn’t speak
English. When Ana’s baby brother falls ill, Mama tries to get help,
but no one can understand her. Now convinced of the need to
learn the native language, Mama agrees to take English lessons. As
her knowledge of the English language grows, so does her sense of
confidence and belonging. Susan Middleton Elya’s sympathetic tale
of a mother-daughter bond and overcoming adversity is brought to
life by the vivid illustrations of Felipe Davalos. (Grades
Kindergarten and up)
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>>Classroom Resources: Teacher’s Guide for Home at Last
produced by Lee & Low Books

I am Rene, the Boy/Soy René, el nirio written by René Colato Lainez and

illustrated by Fabiola Graullera Ramirez. Pinata Books, 2005.
When Rene learns that in the United States his name is also a girl’s
name, he does some research and relates the name’s meaning and
letters to his homeland of El Salvador and the things that make
him special. Complimented by playful illustrations, this bilingual
picture book follows Colato Lainez’s own experiences, when he
was faced with a challenge to his own name as a child. This witty
story about a young boy’s odyssey to find out the meaning of his
name will challenge readers aged 3 to 7 to chart cross-cultural
differences by gaining an understanding about themselves and the
people around them. (Grades Kin—~dergarten and up)

My Diary from Here to There / Mi diario de aqui hasta alld written by
Amada Irma Pérez and illustrated by Maya Christina Gonzalez. Lee and
Low Books, 2009. 32 pages. ISBN 9780892392308

One night, young Amada overhears her parents whisper of moving
from Mexico to the other side of the border—to Los Angeles,
where greater opportunity awaits. As she and her family make
their journey north, Amada records her fears, hopes, and dreams
for their lives in the United States in her diary. How can she leave
her best friend behind? What if she can’t learn English? What if
her family never returns to Mexico? From Judrez to Mexicali to
Tijuana to Los Angeles, Amada learns that with her family’s love
and her belief in herself, she can make any journey and weather
any change—here, there, anywhere. (Grades Kindergarten and up)

The Dream on Blanca’s Wall: Poems in English and Spanish/El sueiio

pegado en la pared de Blanca: poemas en Inglés y Espariol written by

Jane Medina and illustrated by Robert Casilla. Wordsong, 2004.
Sixth-grader Blanca dreams of being a teacher, but even at such a
young age she knows obstacles block her way: Her family is poor,
her Mexican-born parents speak little English, and her
underachieving brother and friends chide her academic endeavors.
Yet the encouragement of her classroom teacher--and a portrait
that she drew in second grade of herself standing in front of a
blackboard--inspires her to reach higher. Jane Medina’s carefully
crafted poems, in both English and Spanish, tell the story of
Blanca: the barrio she knows, the people she cares for, and the
young Latina’s struggle for empowerment and self-esteem. (Grades
Kindergarten and up)

*The Storyteller’s Candle/ La velita de los cuentos written by Lucia
Gonzalez and illustrated by Lulu Delacre. Lee and Low Books, 2008.
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The winter of 1929 feels especially cold to cousins Hildamar and
Santiago—they arrived in New York City from sunny Puerto Rico
only months before. Their island home feels very far away indeed,
especially with Three Kings” Day rapidly approaching. But then a
magical thing happened. A visitor appears in their class, a gifted
storyteller and librarian by the name of Pura Belpré. She opens the
children’s eyes to the public library and its potential to be the
living, breathing heart of the community. The library, after all,
belongs to everyone—whether you speak Spanish, English, or
both.The award-winning team of Lucia Gonzdlez and Lulu Delacre
have crafted an homage to Pura Belpré, New York City’s first
Latina librarian. Through her vision and dedication, the warmth of
Puerto Rico came to the island of Manhattan in a most unexpected
way. (Grades Kindergarten and up)

>>Classroom Resources: Classroom Guide for The Storyteller’s
Candle produced by Lee & Low Books

The Upside Down Boy/El nisio de cabeza written by Juan Felipe Herrera

and illustrated by Elizabeth Gomez. Lee and Low Books, 2006.
The Upside Down Boy is award-winning poet Juan Felipe
Herrera’s engaging memoir of the year his migrant family settled
down so that he could go to school for the first time. Juanito is
bewildered by the new school, and he misses the warmth of
country life. Everything he does feels upside down. He eats lunch
when it’s recess; he goes out to play when it’s time for lunch; and
his tongue feels like a rock when he tries to speak English. But a
sensitive teacher and loving family help him to find his voice and
make a place for himself in this new world through poetry, art,
and music. Juan Felipe Herrera’s playful language and the colorful,
magical art of Elizabeth Gémez capture the universal experience of
children entering a new school feeling like strangers in a world that
seems upside down-at first. (Grades Kindergarten and up)

Waiting for Papa/Esperando a Papa written by René Colato Lainez and

illustrated by Anthony Accardo. Pifata Books, 2004.
In this heartwarming bilingual picture book about a boy’s reunion
with his father, readers discover a young character whose vision
and tenacity allow him to accomplish a feat that once seemed
nearly impossible. Through the character’s memories of El
Salvador and his classroom experiences, the reader also gains
insight into the tense political ramifications of war in a country
and how that war impacts its survivors. (Grades Kindergarten and

up)

When This World Was New written by D. H. Figueredo and illustrated by
Enrique O. Sanchez. Lee and Low Books, 1999.

It was Danilito’s first day in America. He and his parents have just
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made a long, exhausting move from the Caribbean to New York
City. The ocean and the palm trees he is familiar with are now
replaced by tall buildings and crowded streets. Danilito is scared.
He has heard that some Americans are not friendly to foreigners.
In addition, he does not speak any English. His parents have
worries, too. They will have to find new jobs, a new home, and
adjust to the new surroundings. This was going to be their first
cold winter. Danilito’s worries disappear the next morning when
he wakes up and Papa leads him on a magical trip of discovery.
D.H. Figueredo, in his picture book debut, brings us a gentle and
uplifting story of coming to America, and Enrique O. Sanchez
captures the loving images of a boy embracing his new home and
finding a special bond with his family. (Grades Kindergarten and

up)

*Xochitl and the Flowers / Xochitl, la ninia de las flores by Jorge Argueta
and illustrated by Carl Angel. Children’s Book Press, 2008.

Miles away from their home in El Salvador, Xochitl (SOH-cheel)
and her family make a new home in the United States, but nothing
is the same. Xochitl mourns a lovely garden and her family’s small
flower business, all left behind. Selling flowers on the street soon
provides more than income for the Flores family: they begin to
make friends with local storeowners and neighbors. But it is not
until the family decides to start a nursery in its backyard that
Xochitl begins to learn the true value of community in their
adopted country. Basing his narrative on real-life events, prize-
winning poet Jorge Argueta has crafted a tender, poetic, and
moving story about a family’s determination to set down roots and
about their child’s blooming among friends and neighbors. Artist
Carl Angel’s authentic and brilliant artwork splendidly documents
this quintessentially American immigration story. (Grades
Kindergarten and up)

>>Classroom Resources: Teacher’s Guide to Xochitl and the
Flowers produced by Children’s Book Press and Lee & Low Books

Calling the Doves / El canto de las palomas by Juan Felipe Herrera and

illustrated by Elly Simmons. Lee and Low Books 2001.
Calling the Doves is poet Juan Felipe Herrera’s story of his migrant
farmworker childhood. In delightful and lyrical language, he
recreates the joy of eating breakfast under the open sky, listening
to Mexican songs in the little trailer house his father built, and
celebrating with other families at a fiesta in the mountains. He
remembers his mother’s songs and poetry, and his father’s stories
and his calling the doves. For Juan Felipe, the farmworker road

was also the beginning of his personal road to becoming a writer.
(Grades 1 and up)
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My Shoes and I written by René Colato Lainez and illustrated by Fabricio
Vanden Broeck. Boyds Mills Press, 2010.

A timely and inspiring story. Mario is leaving his home in El
Salvador. With his father by his side, he is going north to join his
mother, who lives in the United States. She has sent Mario a new
pair of shoes. He will need good shoes because the journey north
will be long and hard. He and his father will cross the borders of
three countries. They will walk for miles, ride buses, climb
mountains, and cross a river. Mario has faith in his shoes. He
believes they will take him anywhere. On this day, they will take
him to the United States, where his family will be reunited. (Grades
Kindergarten-4)

Young Adult Literature

90 Miles to Havana by Enrique Flores-Galbis. Squarefish, 2012. 304 pgs.

When Julian’s parents make the heartbreaking decision to send
him and his two brothers away from Cuba to Miami via the Pedro
Pan operation, the boys are thrust into a new world where bullies
run rampant and it’s not always clear how best to protect
themselves. 90 Miles to Havana is a 2011 Pura Belpré Honor Book
for Narrative and a 2011 Bank Street Best Children’s Book of the
Year. (Grades 4-7)

>>Classroom Resources: Web-based Thematic Unit for 90 Miles to
Havana written by Melissa Babins, April Etzold, and Erica
Frischkorn.

* Before we were Free / Antes de ser libre by Julia Alvarez. Knopf, 2002.
192 pgs.

Anita de la Torre never questioned her freedom living in the
Dominican Republic. But by her 12th birthday in 1960, most of
her relatives have emigrated to the United States, her Tio Toni has
disappeared without a trace, and the government’s secret police
terrorize her remaining family because of their suspected
opposition of el Trujillo’s dictatorship. Using the strength and
courage of her family, Anita must overcome her fears and fly to
freedom, leaving all that she once knew behind. From renowned
author Julia Alvarez comes an unforgettable story about
adolescence, perseverance, and one girl’s struggle to be free.
(Grades 7 and up)

>>Classroom Resources: Vamos a Leer Educator’s Guide to Before
we were Free written by Katrina Dillon on behalf of the UNM
Latin American & Iberian Institute // Book Notes and Educator’s
Guide to Before we were Free produced by Random House
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Border Crossing: A Novel written by Maria Colleen Cruz. Pinata Books,

2003.

In this debut novel, Maria Collen Cruz creates the vibrant voice of
a girl just on the brink of understanding. With her journal at her
side, this thoughtful and creative character tackles complicated
issues of identity and self-empowerment The things Ceci Alvarez
does not know about her father’s family send her riding rails from
Los Angeles to Tijuana, Mexico in order to piece together the
mysteries behind a set of her Nana’s photographs. Tony, a lively
young teen Ceci meets on the train, leads her from one country to
the next, and challenges her to see Mexico as “green and brown.
It’s little villages with big farms, and lots of grass, and towns
where electricity is something not everyone has. It’s spicy chiles,
juicy tomatoes, and light tortillas. It’s music, and laughter, and
pride. (Grades S and up)

* Breaking Through / Senderos fronterizos by Francisco Jiménez. HMH
Books for Young Readers, 2002. 208 pgs.

At the age of fourteen, Francisco Jiménez, together with his older
brother Roberto and his mother, are caught by la migra. Forced to
leave their home in California, the entire family travels all night for
twenty hours by bus, arriving at the U.S. and Mexican border in
Nogales, Arizona. In the months and years that follow during the
late 1950s-early 1960s, Francisco, his mother and father, and his
seven brothers and sister not only struggle to keep their family
together, but also face crushing poverty, long hours of labor, and
blatant prejudice. How they sustain their hope, their good-
heartedness, and tenacity is revealed in this moving, Pura Belpré
Honor-winning sequel to The Circuit. Without bitterness or
sentimentality, Francisco Jiménez finishes telling the story of his
youth. (Grades 7 and up)

>>Classroom Resources: Study Guide for Breaking Through
produced by Santa Clara University

Call Me Maria: a novel [in letters, poems, and prose| written by Judith
Ortiz Cofer. Orchard Books, 2004. 144 pgs.

Maria is a girl caught between two worlds: Puerto Rico, where she
was born, and New York, where she now lives in a basement
apartment in the barrio. While her mother remains on the island,
Maria lives with her father, the super of their building. As she
struggles to lose her island accent, Maria does her best to find her
place within the unfamiliar culture of the barrio. Finally, with the
Spanglish of the barrio people ringing in her ears, she finds the
poet within herself. (Grades 3 and up)

*Enrique’s Journey by Sonia Nazario. Delacorte, 2013. 288 pgs.

Based on the Los Angeles Times newspaper series that won two
Pulitzer Prizes, one for feature writing and another for feature
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photography, this page-turner about the power of family is a
popular text in classrooms and a touchstone for communities
across the country to engage in meaningful discussions about this
essential American subject. Enrique’s Journey recounts the
unforgettable quest of a Honduran boy looking for his mother,
eleven years after she is forced to leave her starving family to find
work in the United States. Braving unimaginable peril, often
clinging to the sides and tops of freight trains, Enrique travels
through hostile worlds full of thugs, bandits, and corrupt cops. But
he pushes forward, relying on his wit, courage, hope, and the
kindness of strangers.

>>Classroom Resources: Spanish, Middle, and High School
Lesson Plans developed by educators around the country and
compiled by Sonia Nazario

How Tia Lola Came to Visit Stay written by Julia Alvarez. Yearling,

2002. 147 pgs.
Moving to Vermont after his parents split, Miguel has plenty to
worry about! Tia Lola, his quirky, carismatica, and maybe magical
aunt makes his life even more unpredictable when she arrives from
the Dominican Republic to help out his Mami. Like her stories for
adults, Julia Alvarez’s first middle-grade book sparkles with magic
as it illuminates a child’s experiences living in two cultures.
(Grades 3 and up)

*Journey of Dreams by Marge Pellegrino. Frances Lincoln, 2009. 260 pgs.
This is the story of how one family survives the Guatemalan
army’s “scorched earth” campaign in the 1980s and how, in the
midst of tragedy, suspicion and fear, their resilient love and loyalty
— and Papa’s storytelling — keeps them going. On their
harrowing journey as refugees to the United States, the dramatic
ebb and flow of events are mirrored in the tapestries of one
daughter’s dreams.

>>Classroom Resources: Vamos a Leer Educator’s Guide to
Journey of Dreams written by Katrina Dillon on behalf of the
UNM Latin American & Iberian Institute

*La linea by Ann Jaramillo. Roaring Brook Press, 2006. 129 pgs.
Miguel has dreamed of joining his parents in California since the
day they left him behind in Mexico six years, eleven months, and
twelve days ago. On the morning of his fifteenth birthday,
Miguel’s wait is over. Or so he thinks. The trip north to the
border—Ia linea—is fraught with dangers. Thieves. Border guards.
And a grueling, two-day trek across the desert. It would be hard
enough to survive alone. But it’s almost impossible with his
tagalong sister in tow. Their money gone and their hopes nearly
dashed, Miguel and his sister have no choice but to hop the
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infamous mata gente as it races toward the border. As they cling to
the roof of the speeding train, they hold onto each other, and to
their dreams. But they quickly learn that you can’t always count
on dreams—even the ones that come true. (Grades 7 and up)

>>Classroom Resources: Vamos a Leer Educator’s Guide to La
Linea written by Katrina Dillon on behalf of the UNM Latin
American & Iberian Institute

Leaving Glorytown: One Boy’s Struggle Under Castro by Eduardo F.

Calcines. Farrar, Strauss & Giroux, 2009. 240 pgs.
Eduardo F. Calcines was a child of Fidel Castro’s Cuba; he was
just three years old when Castro came to power in January 1959.
After that, everything changed for his family and his country.
When he was ten, his family applied for an exit visa to emigrate to
America and he was ridiculed by his schoolmates and even his
teachers for being a traitor to his country. But even worse, his
father was sent to an agricultural reform camp to do hard labor as
punishment for daring to want to leave Cuba. In this absorbing
memoir, by turns humorous and heartbreaking, Eduardo Calcines
recounts his boyhood and chronicles the conditions that led him to
wish above all else to leave behind his beloved extended family and
his home for a chance at a better future. (Grades 5-10)

Classroom Resources: Vamos a Leer Educator’s Guide to Leaving
Glorytown written by Katrina Dillon on behalf of the UNM Latin
American & Iberian Institute

Migrant/Migrante written by José Manuel Mateo and illustrated by Javier

Martinez Pedro. Abrams, 2014.
A Mexican boy tells of his journey to the U.S. with his family.
They must face many dangers to cross the border, only to
experience the uncertainty felt by all illegal immigrants. The
narrative is accompanied by one long, beautifully vivid illustration
reminiscent of pre-Hispanic codices, packaged as an accordion-
style foldout frieze.

Reaching Out / Mds alld de mi by Francisco Jiménez. HMH Books for

Young Readers, 2009. 208 pgs.
From the perspective of the young adult he was then, Francisco
Jiménez describes the challenges he faced in his efforts to continue
his education. During his college years, the very family solidarity
that allowed Francisco to survive as a child is tested. Not only
must he leave his family behind when he goes to Santa Clara
University, but while Francisco is there, his father abandons the
family and returns to Mexico. This is the story of how Francisco
coped with poverty, with his guilt over leaving his family
financially strapped, with his self-doubt about succeeding
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academically, and with separation. Once again his telling is honest,
true, and inspiring. (Grades 7 and up)

Red Midnight written by Ben Mikaelsen. HarperCollins Publishers, 2002.
224 pgs.

When guerrilla soldiers strike Santiago’s village, they destroy
everything in their path -- including his home and family. Santiago
and his four-year-old sister escape, running for their lives. But the

onli wai thei can be truli safe is to leave Guatemala behind

American & Iberian Institute

UNM Latin American & Iberian Institute | 26



